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Introduction

Centres are thanked for choosing Pearson Edexcel as their International GCSE English 
Literature provider. We very much hope that both our candidates and centres are delighted 
with their results.

Introduction

The Summer 2022 series was very successful and the 4ET1 01 paper performed well and was 
very similar in performance to previous series. There were no errors in the paper, no erratum 
notices and there were no enquiries from centres following the examination.

Centres are once again congratulated on preparing their candidates so well, especially during 
another very challenging year. As always, the responses are a pleasure to mark and are an 
enjoyable read.

For the Summer 2022 paper, it was decided to remove the Anthology Poetry section due to 
the unprecedented circumstances related to the pandemic. The removal of one section of the 
paper enabled candidates and centres to access the paper with more confidence, especially 
after lost teaching and learning hours.

For this series, there were just two sections. In Section A, candidates were presented with an 
unseen poem and answered a question based on it (20 marks). For Section B, Modern Prose, 
candidates responded to one of two questions based on the prose text that they had studied 
(40 marks). The total mark for this paper was 60.

Performance overall seems similar to previous series. There was the same order in popularity 
of the Prose texts, with Of Mice and Men remaining the most popular followed by To Kill a 
Mockingbird. The least popular text remains The Joy Luck Club, but those who attempt it are 
often very successful.

A full range of marks were awarded. Often, as seen in the past, responses to Questions 6-11 
were very successful and gained marks in the top two levels.

There were several 2in1 responses and exception scripts, where candidates had not written 
their Prose response in the correct answer space. Centres are urged to remind their students 
that there are specific areas in the answer booklet where responses should be written.

Feedback from examiners has been positive throughout and they were very impressed with 
most of the responses seen.

One examiner helpfully summarised the strengths and weakness in responses.
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Students that did well in the Unseen Poetry section :

thought about the deeper meaning of the poem
explored language form and structure skilfully
analysed language form and structure together, rather than in separate paragraphs.

For the Prose section,

The candidates that did well:

used short embedded quotations
had a good knowledge of the context and how it impacted the text
weaved the context into the essay, rather than bulking it on at the end
answered the question clearly.

Candidates that did less well:

had less knowledge of the text
used long quotations or provided narrative responses
bulked on too much context at the beginning or at the end of paragraphs.

Interestingly, the points above are similar to those mentioned in previous centre reports, 
which supports the belief that overall, the performance of the paper was very similar to past 
series.

With the optional prose questions, there was mostly a balance in the number of responses 
received. The paper performed as intended and provided equal opportunities for all 
candidates.
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Question 1

Section A Unseen Poem

Q1. Power Failure by Andrew Forster

Question: Explore how the writer presents the experience of a power failure in this 
poem.

Andrew Foster's poem was well-received and there were many good answers. Most 
responses gained marks in Level 3 and above.

Many candidates identified a range of poetic features and considered the poem's 'effect on 
the reader’. Most candidates could say something about the storm and most picked out the 
noise and supported this with a relevant example. Better answers identified onomatopoeia 
and personification and gave an explanation such as ‘shows how scary the storm is’. Better 
responses gave multiple examples. The best noticed the tonal shift. Other points include:

some used the title as a way in which this worked well – the contrast with power 
suggesting force and failure as the opposite
some explored the use of ‘severed’ to explore the force of the power failure
some discussed ‘flicker’ and identified it as sinister because of shadows
the word ‘scrabble’ was explored when discussing the haste of actions; however, one did 
identify it as the game they could no longer play
animal imagery, such as ‘prowl’, provided various interpretations, such as being out of 
control, reverting back to basic instincts, snatching in desperation and behaving like a 
terrified pet
the contrast from darkness to light at the end of the poem was another area discussed. 
Even better, those who discussed the change of tone (and many did) and the use of 
contrasting colours were mostly successful.
many commented on the relationship and seeing something new in a partner
some saw the lesson that out of an ordeal good can come
the majority of structure points were focused on enjambement and the use of italics. 
Explanations varied though the vast majority were along the lines of ‘shows how his mind 
was all over the place’ or ‘to emphasise the time’.

Other Examiner comments include:

‘Few simply ‘feature-spotted’ and seemed aware of what would be required in connecting 
their observations to matters within the poem.’

‘On the whole, very high-quality responses, with multiple full mark answers and rarely falling 
below Level 2.’ 
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‘Candidates regularly picked out key aspects such as onomatopoeia, personification and 
alliteration. Language and imagery were very well covered. The analysis of form and 
structure was less secure, with many candidates correctly recognising structural features but 
not necessarily taking these features back to the question. A lot seemed to run out of time on 
this Q.’

One examiner commented: ‘This was a very engaging poem and students were able to access 
this at all levels. Student engagement was high, and it was unusual to see any students who 
hadn’t given this question a really good go. There were a great range of features to pick out 
and students appeared to enjoy looking at the tone and mood of the poem as well as the 
language and structural elements. The question was very clear, and I did not see any 
misunderstanding of this.’

Other comments received include:

‘A great poem with plenty to offer. Imagery, sound devices and structure all very open to 
analysis. Unfortunately, there were some misinterpretations suggesting that the essential 
initial couple of careful readings were not occurring. Some interpretations were different, 
including one who thought the whole thing was set in heaven, another had the character on 
a life support machine. There were a few misunderstandings of the second person in the 
poem, but also many who seemed incapable of escaping the narrative approach: ‘This is 
what is happening’ instead of looking for ways in which the writer presents what is 
happening. I’ve also noticed an increase in the number of candidates using rather ornate, 
Greek literary terms without a clue what they mean or how they help. Even worse was the 
misapplication of the more frequent terminology. Anything can be a metaphor nowadays 
when it really isn’t!’

‘What a fantastic choice of poem – something for everyone. Some stunning responses. 
‘Semantic fields’ seem somewhat overused and misunderstood. There was also a tendency to 
always assume that “you” must always and only ever be exclusively ‘the reader’ which skewed 
some responses, I felt. Some candidates did not always leave enough time to address the 
second half of the poem, which – as is so often the case – was limiting this time. A fair 
number grasped the overview but failed to tackle the detail.’

‘Unseen poetry was good. Lots of candidates understood the poem well and used subject 
terminology to support their ideas. Lots of candidates addressed the poem from a 
metaphorical standpoint.’

The poem and question performed well and as intended and the quality of responses was 
similar to past series, with a full range of marks awarded.

The poem and question was similar in complexity, style and performance as past unseen 
poetry questions.
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There are five exemplars for this question, as all candidates must answer Question 1.
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This is a short response that demonstrates some understanding of the 
poem and makes some comment on the use of language and 
structure, such as figurative and simple language, pronouns and 
colons. There is some generalised comment in relation to structure. 
The candidate considers how the speaker hunts for candles, but a lack 
of coverage hinders progress. More coverage and close analysis would 
have benefited this response.

Level 2, 6 marks
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Candidates should try to explore the complete poem, not just a small 
part of it.

Our second exemplar is a borderline response.
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In this response, the candidate identifies the frightening and chaotic 
experience at the beginning of the poem, but the lack of coverage and 
examples hinders progress. There are structural points, including 
repetition and enjambement, but there is a lack of specific examples. 
Overall, there is a clear understanding of the poem. This is a borderline 
Level 2 and 3 response, but it was decided to slip this just in to Level 3.

Level 3, 9 marks
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Candidates are free to select and comment on textual details in a 
variety of ways. All interpretations are considered, and awarded for, if 
supported by relevant evidence.

Our third example is a Level 3 response working towards the next level.
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The candidate provides a clear introduction, suggesting an overall 
understanding of the poem. An understanding of a range of language 
form and structure is demonstrated, and clearly relevant examples 
support the response. There are comments about the references to 
darkness and light and how, in such experiences, new things are 
learned about a person. Close analysis is not sustained, but this is 
working towards Level 4.

Level 3, 12 marks  

Candidates should comment on language, structure and form (AO2). 
Ideally, candidates should select specific words and phrases, identify 
techniques, and explain how these are used to achieve an effect on the 
reader.
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The following is an example of a response just slipping into Level 4.
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In this response, the candidate identifies how new experiences occur 
during the power failure. The response is focused and detailed and the 
candidate is beginning to offer some thoughtful comments. There is 
some exploration about the sense of agitation and worry, how the 
speaker worries about his car, and learning new things about people. 
There is identification of the use of enjambement, personification, 
strong verbs and contrasts. Further coverage and examples could have 
been included.

Level 4, 14 marks

Some candidates find the acronym PETER (Point, Evidence, Technique, 
Effect on Reader) particularly useful, as it addresses all bullets in the 
mark scheme.
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This final exemplar is a full mark response.

19 International GCSE English Literature 4ET1 01



20International GCSE English Literature 4ET1 01



21 International GCSE English Literature 4ET1 01



22International GCSE English Literature 4ET1 01



23 International GCSE English Literature 4ET1 01



After a clear introduction that recognises the overall meaning of the 
poem, the candidate provides a detailed commentary of the poem. 
This is a confident and maturely expressed response. Specific words 
and phrases are selected, and a range of points has been made, such 
as the contrast of light and dark, the changing tone from panic to calm 
and ‘seeing things through a fresh lens’. Techniques identified include: 
italics, enjambement, pronouns, and irony. The point about the phrase 
‘rise to the light’ is a particularly good point. This is assured and the 
candidate provides a cohesive evaluation of the poem.

Level 5, 20 marks

Candidates should use short quotations rather than longer ones
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Question 2

SECTION B, Anthology poems, was removed for this series due to the current 
unprecedented circumstances. The Prose section was relabelled as Section B.

SECTION B Modern Prose

To Kill a Mockingbird

Q2: Explore the character of Mrs Dubose in To Kill a Mockingbird

Most identified Mrs Dubose as racist and brave and considered her interaction with Jem and 
Scout. Most considered her morphine addiction and Jem’s breaking of her camelias. There 
were several thoughtful responses that explored a range of points, and some considered Mrs 
Dubose as a tool for learning. The vast majority of responses had contextual points, mainly 
referring to the Jim Crow laws and the Scottsboro Trials, and some referred to the ‘Southern 
Belle’ stereotype.

The question performed as expected. With a range of marks awarded most candidates 
gained marks in Level 3 or above. The character of Mrs Dubose has been used in past papers 
and performance was similar.

Examiner comments include:

‘Candidates portrayed Mrs Dubose as a sympathetic character in the main, although alluding 
to how scary she had appeared at first to the children. Comparisons were made between her 
and Boo Radley in this respect demonstrating how first impressions can be deceiving. There 
were interesting discussions relating to her morphine addiction and her representation as a 
symbol of courage. There was recognition of Harper Lee using this as a message to America 
that prejudice can be overcome through the innocence of childhood and perceptions that 
have not yet become influenced by adult hatred. Some good points were raised examining 
how Jem learns that bravery isn’t about using a gun, but instead is about selflessness.’

‘In questions 2&3 these were mostly equal for myself, and both showed some intuitive 
answers. Candidates were very aware of the character Mrs Dubois and her relevance in the 
novel and they seemed to relish writing about the lies in the novel.’

Both TKAMB Qs were generally answered to a high standard with candidates able to 
demonstrate strong knowledge of the text and its contexts. Understanding of Mrs Dubose’s 
importance was generally good with candidates not only able to discuss her actions and 
character but also how she reflects on other characters and is used to demonstrate several 
themes whilst almost blending into the background of Maycomb.’

For this question, a Level 4 response is provided.
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This is a sustained and personal response. The candidate 
demonstrates a thorough knowledge and understanding of the novel 
and supports points with relevant contextual comment. There are 
points about Mrs Dubose being courageous when battling her 
morphine addiction, her criticism of Scout’s lack of femininity and Mrs 
Dubose’s strong views being an ‘old confederate’. Further examples 
could have benefited this response further.

Level 4, 28 marks

As this is a closed book examination, candidates do not have to use 
quotations in their Prose responses. Examples can be specific 
references to specific episodes in the novel studied or paraphrased 
quotations.
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Question 3

To Kill a Mockingbird

Q3. ‘I said I would like it very much, which was a lie, but one must lie in certain 
circumstances …’ (Scout)

In what ways are lies significant in the novel?

Responses mainly focused on Mayella and Bob Ewell’s lies, Dolphus Raymond, Dill and Heck 
Tate (in relation to Boo). Most responses followed a similar structure, where candidates 
focused on description of an incident followed with some explanation and a little context, 
then the next character and so on.

Some had a bit more nuance, for example, Mayella’s fear of her father, compelling her to lie 
or the contrast of the devastating consequences of some lies compared to Dill’s childish more 
innocent lies.

One examiner commented: ‘This was a well-received question, which came up with a variety 
of different points and ideas. The responses generally were more able, and I think that was 
because it allowed students to debate the theme of lies and draw their own conclusions’.

Responses were often detailed in breadth or depth. Again, the full range of marks were 
awarded and so the question performed as expected.

Other examiner comments include:

‘Lies was well covered very well with lots of thoughtful and developed examples. Candidates 
showed a good understanding of how Lee uses lies to represent contemporary ideals and 
how Scout’s innocence allows us to consider their impact and value.’

‘Most candidates explored the lies told by the Ewell family leading to Tom Robinson’s 
conviction. They explored this through the lens of racism and class divisions, particularly 
commenting on how unfair the jury selection was. There were also discussions of how the 
lies within the community had led to prejudice and misunderstanding of Boo Radley’s 
character and candidates generally presented him as a fairly heroic figure. There were some 
sympathetic portrayals of Walter Cunningham’s lies about being hungry in order to maintain 
some dignity in the face of students who were younger than him. There were also some 
interesting discussions around Maycomb representing societal lies around differences 
between groups of people, told through a biblical lens.’

This is an example of an unusually short response for this novel.
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This is rather a short response to the question about lies. The 
candidate correctly identifies how Tom Robinson is a victim of the 
Ewells’ lies that lead to his death. Boo Radley is briefly commented on 
and how lies are a ‘leading element’ of the novel. The lack of coverage 
and development hinders progress. The lack of contextual comment 
prevents the response gaining marks at the top of the level. There is 
some here.

Level 2, 14 marks

Context must be included in responses; however, there does not have 
to be a balance of coverage between novel and context as responses 
should be literary not historical essays. Ideally, short contextual points 
should be included throughout the essay to support the points made.  

33 International GCSE English Literature 4ET1 01



Question 4

Of Mice and Men

Q4. Explore the theme of love in Of Mice and Men.

This question appears to have performed well.

Most candidates could say something on George and Lennie’s father/son love and supported 
points with a range of evidence from the novel, including examples of George looking after 
Lennie and the mercy killing out of love.

A few candidates identified Lennie’s childlike love for animals and love for the American 
dream. Other points included Candy’s love for his dog, love as a symbol of respect or 
compassion (Slim), love as only sexual and the lack of love in Curley’s marriage. Other 
candidates considered Crooks’ lack of family love or love from friendship. Most candidates 
included relevant contextual points, such as the life of the ranch hands who, being itinerant, 
were unable to form loving relationships.

Some Level 3 answers gave a couple of examples, usually the love shared between George 
and Lennie, and Curley’s wife, although some responses lost focus on the Q and wrote about 
marriage.

There were some very successful responses that explored such as how love could be 
dangerous, as the hostile toxic masculinity does not allow for emotions as it’s seen as weak 
and less manly, such as Candy, who could not let them see him crying over his dog.

Several cited ‘the whole world is scared of each other’ to highlight the lack of love. One 
candidate concluded that ‘Love on the ranch a blessing and a curse to all who experienced it.’ 

Examiner comments include:

‘The theme of love was very well addressed by most candidates in regard to George and 
Lennie, Candy and his dog, Curley’s wife and Crooks. The best responses allied the discussion 
with the discrimination which robbed some characters of any love. In terms of context 
inevitably interwoven context was better than an opening /closing paragraph talking about: 
‘The Wall St crash’, ‘a microcosm’ or ‘the loneliness of itinerant workers.’ Moreover, the better 
candidates didn’t just regurgitate all they knew about every character – they answered the 
question! Overall, well answered however on the whole.’

‘Some interesting takes on love such as love of the American Dream.’
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‘Some candidates recognised love as a ‘fleeting and destructive’ thing that, for most, was 
unattainable. Very few thought that Curley and his wife were a true representative of love. 
The theme of love allowed candidates to express their understanding of the lack of real 
connections, ‘emotional deprivation’, and craving for the comfort of the American Dream. 
More thorough answers also referenced characters who don’t have love in their lives at all or 
even any understanding of it – Carlson. Some weaker responses didn’t reference George and 
Lennie at all and didn’t recognise the only actual love present. Some candidates 
misunderstood George’s shooting of Lennie in that he can’t have cared for him that much. 
Some responses referred to Lennie ending up in an asylum if George hadn’t shot him – 
rather than him having a slow and painful death at the hands of Curley. References were 
often made recognising Candy’s love for his dog and even Lennie’s wholesome love for 
animals as well as a general love of dreams.’

‘The most popular expression of ‘love’ discussed by candidates was the paternal/child 
relationship presented by George and Lennie, and the contrast in Lennie’s unquestioning 
loyalty and George’s possible motives. Some candidates also discussed Lennie’s love for 
animals, and anything soft. There were many explorations around the marriage of Curley and 
his wife and their apparent lack of love for one another displayed through Curley’s 
aggression, crudity and treatment of his wife as a possession. Candidates generally 
interpreted his wife’s flirtatiousness as being linked to feeling unloved and worthless, 
although some responses condemned her behaviour. Many candidates also wrote about the 
love and admiration the men felt towards Slim as a natural leader, and Christ-like figure.’

We have four exemplars for this question.
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In this response, the candidate demonstrates sound knowledge and 
understanding of the text through examples of the love between 
George and Lennie. There are comments about how George protects 
Lennie and how he treats him like a younger brother. Some specific 
examples are included in the response and there is recognition that 
George must make sacrifices for Lennie, but he chooses to care for 
and protect the innocent Lennie. The response lacks contextual 
comment and more examples could have been included, but there is 
enough here to slip into Level 3.

Level 3, 19 marks

For context, use past mark schemes to collate a bank of ideas.
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Our second exemplar is a secure Level 3 response.
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The candidate considers the love between George and Lennie with 
examples of how George looks after Lennie and how he shows his love 
by shooting him at the end of the novel. The candidate then goes on to 
consider the relationship between Curley and his wife, and how 
Curley’s wife is flirtatious because she is in a loveless marriage. 
Paraphrased quotations are included to support points made. There 
are comments about Crooks and how there is no love shown for him. 
There are some contextual points and some smaller details, such as 
how Crooks is allowed in the bunkhouse at Christmas. The candidate 
concludes by saying that the ranch hands have no time for love. The 
response is not fully developed or sustained, but there is sound 
understanding and knowledge of the novel.

Level 3, 22 marks

Candidates should regularly refer to the question in order to maintain 
focus.
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Our third example is one that just slips into Level 4.
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This response slips into Level 4. The candidate considers the brotherly 
love between George and Lennie, despite the many ‘mishaps’ along the 
way. There is also some comment about Slim finding their relationship 
unusual. There is some discussion about the absence of love, such as 
Carlson’s harsh mannerisms and how Curley and his wife are hardly 
together. The candidate identifies the rarity of love and provides a 
range of ideas. Although examples could have been explored further, 
there is sufficient here to slip just into Level 4. There is some 
thoughtful comment offered.

Level 4, 25 marks.

Candidates should prove to the examiner their knowledge of the text – 
do not assume the examiner knows everything.
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Our final Q4 exemplar is a Level 5 response.
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This is a sustained and assured response. A range of points have been 
included and discussed in some detail, including George and Lennie’s 
relationship, George shooting Lennie at the end of the novel, Candy’s 
relationship with his dog, and Curley and his wife’s relationship. There 
are some details and examples for each example and some thoughtful 
commentary offered, such as how Curley could have prevented his 
wife’s death by showing her more love and attention. Overall, there is 
an assured knowledge and understanding of the novel demonstrated.

Level 5, 34 marks

Examples can be specific episodes or events within a novel.
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Question 5

Of Mice and Men

Q5. ‘Curley’s like a lot of little guys. He hates big guys.’

Discuss the character of Curley in the novel.

This appears to have been a very accessible question for most candidates. Most followed the 
examples plus explanation approach. These included Curley’s position on the ranch (high 
heeled boots were often mentioned to show his difference) and his ability to get hands fired. 
His marital status, his boxing and aggressive nature were also considered. Many compared 
the lack of respect given to him from Slim and some considered Slim as a foil to Curley.

Many candidates used quotations to support the points made. Most used the example of 
Curley picking a fight with Lennie as an example of both his aggression and his insecurity 
over his height. Most referred to the ‘glove fulla Vaseline’ and considered his lack of love for 
his wife and his visits to the brothel.

Examiners commented on points such as: ‘I quite liked the observation that it was Slim who 
touched his wife to confirm she was dead and not Curley. I also liked how Curley represents 
the “stock villain” and how Curley is used to show the hierarchical status of the 1930s. I really 
loved the exploration of hands to make a point: Slim’s like a temple dancer. Lennie’s like 
paws, Candy just a stick, so when Curley lost his hand, he would have been devastated as his 
boxing ability gave him status. I would never have thought of that.’

Examiner comments include:

‘OMAM was by far the most popular choice again and candidates were well versed in all 
aspects of Curley’s character and how he represents everything negative about the time. Lots 
of references to his ‘toxic masculinity’ and ‘imagined superiority’. Better responses compared 
and contrasted him with other characters as well as just saying what he does in the novel.’

‘Questions 4&5 drew some mature responses; candidates were usually aware of the differing 
forms of love in Of Mice and Men and the Curly answer drew some excellent responses 
particularly in relation to the character interaction with the farm hands.’

‘Many were very good at spotting Curley’s insecurities or ‘Napoleon complex’ as a shorter 
‘pugnacious’ character. His relationship with his wife was a big talking point as to why he has 
‘ants in his pants’. Overall, again some excellent answers with good takes on why we should 
even have some sympathy for him.’
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‘Candidates explored Curley’s character through his masculinity, status and lack of popularity. 
His treatment of his wife was deemed as particularly abhorrent by most candidates and the 
fact that he talked about her with the men in sexual terms was seen as disloyal and 
demeaning. There was some sympathy for his loneliness as his status within the ranch set 
him apart from the other men, as well as his sense of inferiority through his short stature. 
Candidates felt that his injuries sustained when Lennie fought back were deserved, but again 
were able to sympathise with his attempts to demonstrate physical superiority. There were 
many discussions around his lack of care about his wife’s death in terms of loss and grief.’

‘Some interesting discussion on the hierarchy of the ranch and meritocracy as opposed to 
nepotism.’

The first exemplar is a Level 2 response.
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There is some knowledge and understanding of the character, but the 
response lacks contextual comment and ideas are not fully explored. 
Comments include: Curley’s position on the ranch and his father being 
the boss, Curley’s authority, his stature, wearing a glove, being a boxer 
and a brief reference to the fight. There are several very valid points; 
however, the response lacks details and is underdeveloped. The final 
paragraph is not entirely accurate.

Level 2, 11 marks

Although film versions can be good teaching resources, students must 
be made aware that not all film versions are a true representation of 
the novel. Some film versions include details not included in the 
novel(s). Of course, candidates should be writing about the novel and 
not the film.
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This second exemplar is a Level 3 response.
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The candidate demonstrates sound understanding and knowledge of 
the novel and character. Some strengths of the response include 
comments about how Curley is ‘unliked, unloved and unwanted’ and 
‘manipulative, controlling and threating’. Unfortunately, there are 
insufficient details supporting these very good points. Other very good, 
but underdeveloped, ideas include: Curley being the boss’s son, being 
ridiculed for wearing a glove to keep his hand soft and being disliked 
by his wife. There are some references to context. More development 
and exploration of the examples provided could have secured a much 
higher mark.

Level 3, 18 marks

A short plan is always helpful, but do not spend too long on it!
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This example is sustained and demonstrates a thorough understanding of the character and 
the novel.
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The candidate begins with some relevant contextual comment and 
goes on to explore how Curley is ‘negatively masculine’. Comments are 
also made about the misogynistic society, Curley’s ‘pugnacious attitude’ 
and how Curley is discriminated against because of his size. The 
candidate comments that Steinbeck uses Curley to illustrate the 
‘cruelty of human nature’. A range of fully relevant examples support 
the points made and context is included throughout the response. 
There are some assumptive comments, and more examples of what 
Curley says and does could be included, but the response is placed 
towards the top of level 4.

Level 4, 30 marks

Try to refer to examples from throughout the novel, not just one area.
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This final response is awarded full marks.
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This is a maturely expressed and confident response that explores 
many aspects of Curley’s character. The response begins with some 
discussion about how Curley is consumed by power and violence and 
then goes on to explore how he is lonely and insecure, having a 
Napoleon syndrome, how he wears symbols of power and status (such 
as a Stetson hat), his boxing skills and how this makes him ‘slightly 
admired by the ranch workers’, and more. This is a very detailed 
response with a wide range of examples of the character throughout 
the novel. Contextual points are integrated and relevant.

Level 5, 40 marks

Candidates should not use extra paper. There is sufficient provided in 
the answer booklet.
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Question 6

The Whale Rider

Q6. In what ways are hopes and dreams for the future significant in the novel?

Most responses to this question were very successful and often gained marks in Levels 4 and 
5, which is similar to previous series.

Hopes and fears for the future were often explored through Koro’s fears for the future of the 
tribe and how Kahu offered the tribe hope for survival in the future.

This is a Level 3 exemplar.
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In this response, the candidate begins with a short plan and goes on to 
explore a range of hopes and fears for the future. Points include: 
Koro’s hopes in finding a successor; Kahu’s hopes of being accepted by 
and to gain affection from Koro; Koro’s fears for the future of the tribe 
and finally the hopes and fears of the whale herd who hope that 
‘oneness’ will be restored. All points are relevant; however, none are 
developed in any great detail. The response is not sustained. More 
coverage of each point would have benefited this response. There are 
some naturally embedded contextual points, although no explicit 
historical background. This is working towards the next level.

Level 3, 24 marks

Check our website regularly for the latest updates about the 
availability of upcoming digital assessment opportunities.

75 International GCSE English Literature 4ET1 01



Question 7

The Whale Rider

Q7. Discuss the relationship between Kahu and Nanny (Nani) Flowers in The Whale 
Rider.

Like Q6, most responses to this question were very successful.

Many answers successfully explored this relationship within a patriarchal society, with some 
thoughtful responses exploring Nanny (Nani) Flowers’ humorous tone and interactions with 
her husband, Koro. Many answers explored the useful example of the planting of the birth 
chord and Anny trying to convince her husband, Koro, to change and accept Kahu. The close 
bond between Nanny and Kahu was understood by all candidates.

The following is a Level 5 exemplar.
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This is an assured response that explores several points about the 
relationship between Nanny (Nani) and Kahu. The candidate 
immediately identifies that both are strong women and share a caring 
relationship. There is an instant bond and connection between Nanny 
and Kahu and Nanny is a motherly figure. Other points include: Nanny 
being obstinate and over-ruling Koro and burying Kahu’s birth cord in 
the marae; the school ceremony; the retrieval of the stone; Nanny 
being ‘idolatrous and Kahu as infatuated’ and more. There are some 
unnecessary language points and some ideas could have been 
developed further; however, this is clearly an assured response.

Level 5, 36 marks

Language, structure and form (AO2) are not assessed in this part of the 
paper.
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Question 8

The Joy Luck Club

Q8. Explore the significance of Suyuan Woo in The Joy Luck Club.

As seen in previous series, this is the least popular option, but responses to this novel are 
often very successful, with most gaining marks in Levels 4 and 5. The knowledge and 
understanding of this challenging text is often impressive.

All candidates identified Suyuan as the founder of the Joy Luck Club and how she was forced 
to abandon her twin daughters in China.

Some candidates systematically worked through the novel where Suyuan features and 
included a range of examples to support points made.

The following is a Level 4 response.
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This is a sustained response demonstrating a thorough understanding 
of the character and the novel. Points include: Suyuan being the 
founder of The Joy Luck Club with the intention of bringing joy and 
happiness to others; fleeing Kweilin and going to America; her impact 
on Jing-mei and the mother-daughter conflicts; how Suyuan passed 
her Chinese heritage on to Jing-mei and how after her death the 
mother-daughter conflict was resolved. Unusually, there are no 
comments about how Suyuan abandoned her twin daughters in China 
and how Jing-mei goes to China to try and reunite the family after her 
mother’s death. The novel naturally lends itself to contextual points, 
but the response lacks explicit historical context.

Level 4, 28 marks

Spelling, punctuation and grammar are not assessed in this paper, 
however, if a candidate struggles with writing, consider applying for 
permission to use a word processor.
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Question 9

The Joy Luck Club

Q9. In an interview, Amy Tan said: ‘There was something about this country [China] 
that I belonged to’.

How is the theme of belonging to places or people important in the novel?

With just 40 responses, this was the least popular question, but was very successful for the 
candidates that attempted it. Most considered how mothers and daughters struggled with 
their cultural identity and often included contextual points about Amy Tan’s personal 
experiences and her struggles with feelings of belonging.

The following is a Level 5 response.
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In this confident and assured response, the candidate explores in 
some detail how the daughters feel as though they are American, and 
the mothers feel as though they do not belong. The mothers feel there 
is an ‘invisible wall’ between them and their daughters because of the 
clash in culture and understanding. Specific examples are provided, 
such as Suyuan’s and Lindo’ past. Some very good points are made, for 
example, even though the daughters feel they belong in America, they 
do not always ‘fit in’, such as when Rose is discriminated by Ted’s 
mother because of her heritage. The candidate concludes that 
‘belonging’ is determined by where the mothers and daughters grew 
up. Contextual points are made throughout the response.

Level 5, 34 marks

A separate answer space is provided for each answer required from 
the candidate. Please remind students to use the correct area of the 
answer booklet. However, should a candidate prefer to answer the 
questions in a different order, this is perfectly acceptable, but the 
correct answer space should still be used.
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Question 10

Things Fall Apart

Q10. Explore the relationship between Okonkwo and Obierika in Things Fall Apart.

Responses to this novel are always a joy to read. The relationship between the characters 
was fully understood and the differing personalities were explored in some depth. The 
strong friendship between the two characters was explored in some depth, such as how 
Obierika sells Okonkwo’s yams for him whilst he was in exile and how he keeps Okonkwo 
informed of events back home. Obierika’s loyalty to his friend was often explored and how, at 
the end of the novel, he asks the commissioner if his men can help him to take down 
Okonkwo’s body.

As seen in previous series, responses were very successful, often gaining marks in Level 5.

This is an example of a top Level 4 response.
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This is a detailed response that demonstrates a thorough 
understanding of the relationship between Okonkwo and Obierika. 
This is a sustained personal response that explores a number of 
points, including: the contrasting characters; Obierika is a foil to 
Okonkwo; the different mindsets, with Obierika being more level-
headed and calmer; Obierika advising Okonkwo not to get involved 
with Ikemefuna’s murder, how Obierika looks after Okonkwo’s crops 
during his banishment and how they fit together ‘like puzzle pieces’. 
Other key points are not considered and there is a lack of historical 
context; however, contextual points in relation to events in the novel 
are evident.

Level 4, 30 marks

Check our website for new teaching resources. Our website regularly 
updated. 
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Question 11

Things Fall Apart

Q11. ‘You sound as if you question the authority and decision of the Oracle …’ 
(Okonkwo)

Examine the importance of authority in the novel.

This was the most popular question for the text. Authority was explored through several 
examples. Most included comments about the authority of the egwugwu and the Oracle of 
the Hills and caves. Some focused more on the authority of the colonists and missionaries. 
Contextual points were often naturally embedded and supported the points made. There 
was a small minority of exceptions where a narrative response was provided; however, 
understanding was often extremely good, being assured and perceptive, and responses were 
often sophisticated and maturely expressed.

This final exemplar is a very successful response that gains full marks.
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This is a maturely expressed response that begins with an impressive 
point about male ‘egalitarian ideology’ and Okonkwo’s ‘fatal flaw’ being 
his fear of weakness. The candidate goes on to present a wide range of 
examples where authority is demonstrated throughout the novel, 
including: the ‘normalised beating of women’, who had very little 
authority, with the exception of Chielo; how Okonkwo strives for power 
and authority; how Okonkwo does not question the Oracle over the 
decision to kill Ikemefuna; the use of the Nigerian language and how 
this provides a sense of authority; the authority of the white 
missionaries and more. Context is embedded throughout the essay 
and is mostly relevant to the points being made.

Level 5, 40 marks
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Remember, if you have any questions relating to the specification, 
please use our Ask the Expert service. Questions are usually answered 
very swiftly.
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4ET1_01_SecB

There are no exemplars for Sec B. This is the area where unidentified questions are scanned. 
There were 243 responses where candidates had not identified which question number they 
were answering.

Centres are asked to remind their students to tick the relevant box. Thank you.
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Paper Summary

When responding to the Unseen Poetry, based on their performance on this paper for 
Section A, candidates should try to:

demonstrate an understanding of the overall meaning of the poem
focus on the question
refer to form and structure and try to suggest why this may have been used
give examples of language and explain their effect on the reader
comment on all areas of the poem, not just the first few lines
use short quotations and avoid copying large areas of the poem.
When responding to Modern Prose, based on their performance on this paper, candidates 
should remember to:
focus on the question
avoid narrative retelling of the events in the novel
provide a range of examples from their chosen text – remember that as this is a closed 
book examination, examples need not be quotations but examples of events or episodes 
within the novel
prove to the examiner their knowledge of the text – do not assume the examiner knows 
everything
comment on contextual points and try to relate these to the points being made
avoid dealing with context separately. Do not write a page of historical background, but 
link all contextual points with an example from the novel and in relation to the question 
being answered
when using film versions, which are most valuable teaching aids, remind candidates that 
not all scenes in a film appear in the novel that they are studying and that their responses 
must be based on the novel and not the film version.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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